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Professor Sharroky Hollie is a national educator who provides professional
development to thousands of educators in the area of cultural
responsiveness. Since 2000, Dr. Hollie has trained over 150,000 educators
and worked in nearly 2,000 classrooms. Going back 25 years, he has been
a classroom teacher at the middle and high school levels, a central office
professional development coordinator in Los Angeles Unified School District,
a school founder and administrator, and university professor in teacher
education at Cal State University. Sharroky has also been a visiting
professor for Webster University in St. Louis and a guest lecturer at Stanford
and UCLA.

In addition to his experience in education, he has authored several
texts and journal articles. Most recently, he wrote Strategies for Culturally
and Linguistically Responsive Teaching and Learning (2015) and
contributed a chapter in the Oxford Handbook of African American
Language (2015). Dr. Hollie's first book, Culturally and Linguistically
Responsive Teaching and Learning: Classroom Practices for Student
Success was published in 2011, followed soon thereafter by The Skill to
Lead, The Will to Teach, co-written with Dr. Anthony Muhammad. Also, Dr.
Hollie has been a contributing author with Pearson publishing in the
Cornerstone and Keystone textbook series (2009), Prentice Hall Anthology
(2012), and iLit e-series (2014). In 2003, he and two colleagues founded
the Culture and Language Academy of Success, a laboratory school that

1 demonstrated the principles of cultural responsiveness in an exemplary
Sharro ky HOIIIe’ Ph' D' school wide model, which operated until 2013.
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Let’s Review

» Academic Literacy is the third workshop in the CLR PD sequence.

* CLR educators Validate, Affirm, Build, and Bridge (VABB).

* Constant check-in with your mindset and your skillset.

* Must be reflective to do this. Reflection is a skill.

* Must commit to being responsive in vibe, energy, and action.

* Talk to, Relate to, and Teach Differently.

* Quality instruction is the most powerful variable related to student achievement. High levels
of engagement are connected to quality instruction.

* Instructionally, CLR is all three methodology boxes and QQS (quantity, quality, and strategy).

www.culturallyresponsive.org/store

Notes:
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CLR Formula of Success

Quantity  +
use of many different
activities with
frequency

Quality +
the activities are
used with fidelity and
technical precision

Strategy =

knowing when to use
the particular activity
and for what purpose

CLR

Cultural and
Linguistical
Responsiveness
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Activities Focusing on Academic Literacy
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Have You "Totally" Bought In?
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Four Instructional Groups

Collect and examine data, then identify the students in the most need of cultural responsiveness:

* Advanced (beyond grade level)

* Benchmark (on grade level)

* Strategic (one year below grade level)

* Intensive (two or more years below grade level)

Notes:
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Three Objectives In Order to Infuse Responsiveness

SECTION ONE: METHODOLOGY

How frequently do your students read in class?

[ ] Everyday [ 13 times a week [ ] Once a week [ ] Never
How frequently do you assign outside reading for your class?

[ ] Everyday [ ] 3 times a week [ ] Once a week [ ] Never

How frequently do you use any reading material that is reflective of your students’
cultural and linguistic backgrounds?

[ ] Everyday [ ] 3 times a week [ ] Once a week [ ] Never
How frequently do you engage in reading aloud in class?

[ ] Everyday [ 13 times a week [ ] Once a week [ ] Never

How frequently do you use research-based, across content area literacy activities that
build your students’ academic literacy skills?

[ ] Everyday []3 times a week [ ] Once a week [ ] Never
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Why Select Responsive Texts in the First Place?

Students need:
* To see themselves reflected as part of humanity & have their cultural identity
affirmed and validated.
* To have negative messages about themselves and people like them balanced
with authentic representations of their life experience.
* Not to be exposed to misrepresentations of others and not mis-educated into
a false sense of superiority.

* To supplement the limited, institutional hegemonic selections in textbooks.
* Educators to know what texts are actually responsive.

IDEA Protocol

Notes:
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Contact Us About Us Testimonials
Writers & lllustrators Request a Catalog

| - A blog on race, diversity, education, and children's books.

DIVERSITY 102, DIVERSITY, RACE, AND REPRESENTATION, EDUCATOR RESOURCES, GENDER/LGBTQ DIVERSITY,
GUEST BLOGGER POST

WHY DO WE NEED DIVERSE BOOKS IN NON-DIVERSE SCHOOLS?

[ IMARCH 25,2015 [JHANNAHEHRLICH []12 COMMENTS

In this guest post, Taun M. Wright, CEO of Equal Read, lays out some of the arguments for using diverse
books in all schools, regardless of student demographics.

DeAvian was a disengaged student, more interested in socializing than academics. Her school had well-

known books like Ramona but it wasn’t until her Big Sister gave her a book with an African-American girl on the cover that
suddenly, “DeAvian’s eyes opened wide with excitement and a smile filled her face. She held the book tightly, looking up as
if to say: ‘Here | am, at last!”” Now, DeAvian continues to read, and her academic performance has improved dramatically.
The impact of representative literature can be profound.

In a year with so much important attention to discrimination, the call for diverse children’s books is clear. However, diverse
books aren’t just essential to students from minority or marginalized backgrounds. We need diverse books in schools with
students representing fewer identity groups just as much as we need them in more diverse schools.

Research shows that the less contact students have with people from other racial groups, the more likely they are to retain
higher levels of prejudice. While equity and inclusion are necessary, especially for those of us too long without them, social
change is more likely

http://bl og.|eeandl ow.com/2015/03/25/why-do-we-need-di verse-books-in-non-diverse-school /[ 10/25/2017 2:32:04 AM] Page 8 of 28
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to happen when everyone understands how they will benefit directly from
increased diversity and, what's more, why their ability to embrace the benefits
of diversity will be a key determinant of their future success. Here are a few
key benefits to adding diverse books to a collection, regardless of the WHY USE

DIVERSE BOOKS

demographics of students:

1. INCREASED ACADEMIC PERFORMANCE: In their book Identity-Safe IN NON-DIVERSE
Classrooms, Drs. Dorothy Steele and Becki Cohn-Vargas show that CLASSROOMS?
“Identity-Safe Classrooms” result in increased achievement for all
students, not just those from marginalized groups. Stereotype threat —
anticipating being negatively stereotyped based on negative attributes
associated with an identity group you represent — has a direct impact on
achievement for students from all identity groups. Having many diverse
books can offer a “density of cues” to counter stereotypes and reduce

stereotype threat, increasing identity-safety for all students. ‘.I| |.l\ m

2. ENGAGEMENT IN READING: Everyone agrees reading ability is a key
predictor of future success. The key route to engaging kids in reading is
to offer them books they find interesting and kids want to read about what they don’t know, not merely what they know. As
part of its Classrooms program, Equal Read assesses students’ interest in diverse books, as well as their feelings of
identity-safety and other measures. Students overwhelmingly answer, “I like reading about people that are different than
me” and say that “books about kids that are different than the kids in my class are interesting.”

3. BETTER PROSOCIAL DEVELOPMENT: In 2012, Loris Vezalli and his colleagues demonstrated that adolescents who
read a book concerning intercultural topics showed not only a reduction in stereotyping and more positive feelings about
students representing identities other than their own, but also an increased desire to engage in future contact. Clearly,
diverse books are a powerful tool for improved prosocial development.

4. COLLEGE AND CAREER READINESS: Educators at all levels recognize the need for students to develop key “21st
Century Skills.” While their lists may differ around the edges, all include collaboration and communication as essential
218t Century Skills. As the total number of Latino, African-American, and Asian students will be over 50% this fall, all
students will need to be able to collaborate and communicate with people from multiple identity groups, if they are to
succeed. Businesses are well aware of research that shows diverse teams are more creative, innovative, and productive
than homogenous teams. Silicon Valley companies, for instance, are now investing significantly in recruitment efforts
geared to diverse employees. A recent study by professors from Cornell, UC Berkeley, Washington and Vanderbilt
Universities even demonstrated that “political correctness” has a positive influence on
creativity. Students accustomed to respectfully collaborating and communicating with people from many different identity
groups will be better prepared for college and career success.

Just because a school’s population is not very diverse, does not mean it should be similarly restricted in the books available
to its students. Kids like great stories. All kids deserve to read the most engaging books available, books that expand their
imagination of what's possible by telling a wide variety of stories, featuring characters with differences beyond phenotype
(observable differences) to include different ethnicities, nationalities, languages, gender expression, family structures,
abilities, sexual orientations, socioeconomic backgrounds, education levels, religions and beliefs, ages, body types, learning
styles, and experiences.

Page 9 of 28


http://i1.wp.com/blog.leeandlow.com/wp-content/uploads/2015/03/Stop-worrying-about-your-identity-and.png
http://onlinelibrary.wiley.com/doi/10.1002/pits.20621/abstract
http://www.edweek.org/ew/articles/2014/08/20/01demographics.h34.html
http://www.edweek.org/ew/articles/2014/08/20/01demographics.h34.html
http://blog.leeandlow.com/2015/03/12/the-diversity-gap-in-silicon-valley/
http://newsroom.haas.berkeley.edu/research-news/political-correctness-diverse-workplace-fosters-creativity

Children's Books Published By and About People of Color & Indigenous Nations

Year Books Black/African Indigenous Asian Latinx Pacific Arab

Received Islander

at CCBC

By About | By About By About By About | By About By About

2020 | 3,299* 252 400 37 52 403 317 228 200 2 5 21 27
2019 | 4,035 232 471 46 65 429 357 243 236 5 5 20 35
2018 | 3,682 214 405 43 56 393 344 207 252 2 7 18 28
2017 | 3,700 132 355 38 72 279 312 118 218

2016 | 3,400 94 287 23 55 217 240 104 169
2015 | 3,400 108 270 19 42 176 113 60 85
2014 | 3,500 85 181 20 38 129 112 59 66

2013 | 3,200 69 94 18 34 90 69 49 58
2012 | 3,600 69 119 6 22 83 76 58 54
2011 | 3,400 79 123 12 28 76 91 52 58
2010 | 3,400 102 156 9 22 60 64 55 66
2009 | 3,000 83 157 12 33 67 80 60 61
2008 | 3,000 83 172 9 40 77 98 48 79
2007 | 3,000 77 150 6 44 56 68 42 59

3 Types of Culturally Responsive Texts 5" e«

2007 - 2020

Quality

Culturally Authentic Text (CA)

These texts illuminate the experiences of a particular cultural group, linked to the rings of culture: ethnicity, gender, class, age,
religion, nationality, ability, LGBTQ identity. The language, relationships, interactions, behaviors, events, setting, illustrations (if
applicable) depict culture below the surface on the “iceberg of culture.” Cultural dynamics are represented authentically and
relatable in various ways to the targeted audience.

Culturally Generic Text (CG)

These texts feature characters of various racial identities and/or cultural groups, but contain few or superficial details
(sometimes generalizations/stereotypes) to define them culturally. Although diverse cultural groups appear to be present, they
are silent in terms of an authentic voice and experience. They tend to be more “tokenistic” in representation or “multicultural”
in intentionality. When it applies to culture, the focus is mainly on superficial elements and weak connections to the rings of
culture. Oftentimes, the contents of these texts reinforces mainstream values/themes without any validation and affirmation.

Culturally Neutral Text (CN)

These text feature characters of a particular racial group, but there is almost nothing offered culturally and when attempted, it
is done so in generalizations and stereotypes. Culturally, these texts are bland and typically any racial group can be
substituted in and nothing would change with the content.
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Responsive Dots - How Authentic Is Your Culturally Responsive Text?

For each of the statements answered yes, bubble in the corresponding dot. The more dots you
bubble in, the more responsive the text. Note - this is a tool for reflection and questioning of
cultural authenticity of texts, in order for you to be able to make informed decisions about the

texts you use for instruction.

Based on the number of filled in dots, how culturally responsive is your text? (Circle One)
7-10 dots = Culturally Authentic (CA) e 4-6 dots = Culturally Generic (CG) ¢ 1-3 dots = Culturally Neutral
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Identifying Culturally Responsive Texts

What cultures appear to be represented in this text? Circle all that apply.
Ethnicity gender class age religion nationality LGBTQ identity  ability

What Surface elements of culture, if any, are evident?

What Shallow elements of culture, if any, are evident?

What Deep elements of culture, if any, are evident?

What Stereotypes/Generalizations/Misrepresentations are evident?

Identify the Type of Text:
Culturally Authentic Culturally Genetic Culturally Neutral

Examples
Identify the Type of Text for Each Example
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Tips for Selecting and Supplementing Text

Effective Read Alouds CLR Read Alouds As Sets

Use of Responsive Literacy Activities
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Article Doodle

Read the article. If it is a long article, jigsaw it. (Each person reads a different part.)

Section off your chart paper, like the example below.
Each person doodles in the section assigned to him/her. Doodle ideas, concepts,

themes, from the article, that jump out to you.
When everyone is finished or at the end of the allotted time, each participant shares

the ideas from their doodles.
Discuss and come to a consensus on the main idea of the article. Write a summary in

the center of the paper.
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HOLLY B. LANE
TYRAN L. WRIGHT

Maximizing the effectiveness of
reading aloud

rAsysfemch approach lo reading aloud can
yield importanl academic benefils for
children.

wo decades ago, in Becorning a Nation of
Readers (Anderson, Hiebert, Scolt, &

Wilkinson, 1985), reading aloud gained a
new level of emphasis. Tt was called “the single
mostimportant activity for building the knowledge
required for eventual success in reading” (p. 23).
Since that time, parents and tcachers have heard
much more about the importance of reading aloud.
Trelease’s Read-Aloud Handbook (1982) became
quite popular. Programs such as Reading is
Fundamental produced public service announce-
ments touting the benefits ol reading aloud to chil-
dren. The National Parent Teacher Association and
the National Education Association promoted read-
ing aloud through their parent guide (2004). The
Reach Out and Read program began using pedia-
(ricians as an avenue (o provide parents books and
tips for recading aloud to their children (www.reach
otandread.org).

With such widespread promotion, mosl parents
and teachers have come (o believe that rcading
aloud to children is an important. part of carly lit-
cracy development (Roberts & Burchinal, 2002),
and many parents and teachers spend a good deal
ol time engaged in rcad-aloud aclivities (Teale,
2003). Despite this common aceeplance ol the im-
portance ol reading aloud, many children continue
to start school with extremely limited expericnce
with books (Anderson-Yockel & Haynes, 1994).
The most frequently cited barriers to reading aloud
are lack ol time (Smith, 1989) and limited access to
children’s hooks (Dickinson, McCabe, &

Anastasopoulos, 2003; Strickland, 2002). Adams
(1990} explained that children may begin school
with as littie as 25 hours or as much as 1,500 hours
ol read-aloud experiences.

Effects of reading aloud to children

The public interest in reading aloud to children
sparked a new wave ol rescarch. Some ol the lind-
ings were surprising. Forexample, despite being la-
beled, the *single most important aclivity”
(Anderson ct al,, 1985, p. 23), Scarborough and
Dobrich (1994) found that reading aloud accounts
lor only 8% of the variance in reading ability in the
primary grades. The rescarchers suggested thal
more studies should be conducted (o determine
what specific behaviors during read-aloud sessions
contribute to later literacy development. Meyer,
Wardrop, Linn, and Hastings (1993) found that
there are low to moderate negative correlations be-
tween lime (cachers spend reading aloud and their
students’ recading achievement. That is, in class-
rooms where teachers spend more time reading
aloud to children, students’ reading achievement
tends to be worse than in classrooms where less
time is devoted to read-aloud activities. In class-
rooms where reading aloud was taking place, there
were lewer interactions with students, and students
spent less lime reading on their own. On the sur-
lace, these studics secm o indicate (hal reading
aloud may not be particularty beneficial to children,

On the other hand, there is ample evidence of
the benefits of reading aloud to children. For ex-
ample, several rescarchers have demonstrated that
reading aloud (o children can increase their vocih-
ulary (Beck, McKeown, & Kucan, 2002; De
Temple & Snow, 2003; Brabham & Lynch-Brown,

@ 200 nlernalionat KendIng AsSeCiation (. 66B=575) 9oV 10 1LS8/R1T 60 7/
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lor teachers to examine their own hook reading in the
classroom. For example, it is helpful to have a desig-
nated read-aloud area in the classroom, and that area
should be inviting and comfortable. There should
also be plentiful time for adult—child book reading,
and there should he strong connections between
home and classroom read-aloud activilics.
Read-aloud activitics should be integrated
throughout the curriculum. Teachers should match
read-aloud (exts to curriculum goals and consider
how the book fits into the unit being studicd.
Developing conncctions across books makes lcarn-
ing more connected and meaninglul. Teachers can
exiend the read-aloud expericnce beyond the book
itscll” through activitics, discussions, and projects,
Finally, using research-bascd methods ol reading
aloud should increase the likelihood that read-
aloud activities will achieve the desired results.

Research-based read-aloud
methods

Although subslantial research cfforts have been
devoted 1o examining the clfects ol reading aloud,
only a few researchers have developed and tested
specific techniques for recading aloud lo children.
Three methods that have emerged as particularly
compelling approaches to reading aloud are dialog-
ic reading (Whitchurst, Arnold, Epstein, & Angell,
1994), text talk (Beck & McKeown, 2001), and
print referencing (Ezell & Justice, 2000). Thesc
methods incorporate critical elements ol language
development, vocabulary growth, and knowledge
about hooks in ways that promote learning without
delracting from children’s enjoyment.

Dialogic reading

Dialogic reading, developed and relined by
Whitehurst and his collcagues (Arnold, Lonigan,
Whitehurst, & Epstcin, 1994; Lonigan &
Whitchurst, 1998; Valdez-Menchaca & Whilchurst,
1992+ Whitchurst ct al., 1988; Whilchurst ct al.,
1999), provides a simplc structure for making
pareni—child or teacher—child read-alouds more ¢f-
fective and productive. This method is most com-
monly used with preschool children, but it is
approprialte for older children as well. Dialogic
rcading is based on three principles: (a) encourag-

Val. 60, No. 7

670 The Reading Teacher

ing the child to become an active Icarner during
book reading, (h) providing feedhack that modcls
more sophisticated language, and (¢) challenging
the child’s knowledge and skills by raising the
complexily of the conversation o a level just above
his current ability (De Temple & Snow, 2003).

Accordingto Whitchurst ctal. (1988), as parents
or teachers begin using dialogic rcading, the empha-
sis should be on asking “what”* questions, following
answers with questions, repeating what the child
says, and providing help and praise. As the rcad-
aloud interactions hecome more sophisticated, spe-
cific types of prompts arc implemented. Completion
prompts are fill-in-the-blank prompts (c¢.g., “When
Lucy rcached the shed she....”). Recall prompts re-
quire the child to remember specific details from the
story (e.g., “Can you remember what they saw al the
2007"). Open-ended prompts are statements or (ucs-
tions that encourage responses in the child’s own
words (c.g., “What do you think she should do
next?”). Wh- prompts arc what, where, and why
questions. Distancing prompts are statcments or
questions that require the child to relate the content
ol the hook to life outside the book (c.g., “Have you
ever lost something special like Adam did?”). Tablc
I provides more examples of promplts. As children
become accustomed 1o this type of dialogue, even-
tually open-ended questions become enough o sus-
tain meaninglul storyhook interactions.

Text talk

Text talk, developed by Beck and McKecown
and their colleagues (Beck & McKeown, 2001;
Beck ct al.. 2002), is a read-aloud strategy that [o-
cuses on vocabutary development. (See Table 2 for
an explanation of the text talk strategy.) This strat-
cgy is most typically used in the primary grades.
By engaging children in mecaninglul discussions
about books, teachers can use text talk rcad-alouds
to provide a context for teaching ncw words. A
teacher begins a text talk lesson by reading a story
aloud and engaging in rich discussion with chil-
dren. The teacher then targets several words Irom
the story fo discuss in more depth. Deep learning of
these words becomes the focus of the lesson.

Selecting words to teach. The sclection of appro-
priate words is one of the most important aspects of
a good text talk lesson. The tcacher should choose

April 2007
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Please Reference Strategies for Culturally and Linguistically Responsive Teaching and Learning
(blue binder) starting Chapter 9, Page190 for more effective read aloud strategies
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&he New Pork imes  nttps:/nyti.ms/1RHMNy.

Opinion CONTRIBUTING OP-ED WRITER

Being Dishonest About Ugliness

Julia Baird NOV. g, 2015

ADULTS often tangle themselves in knots when discussing
physical appearance with children. We try to iron out differences
by insisting they don’t matter, attribute a greater moral fortitude
to the plain or leap in defensively when someone is described as
not conventionally attractive, or — worse — ugly or fat. After all,
there are better, kinder words to use, or other characteristics to
focus on.

The Australian author Robert Hoge, who describes himself as “the
ugliest person you've never met,” thinks we get it all wrong when
we tell children looks don’t matter: “They know perfectly well they
do.”

A former speechwriter, he has written a book for children, based
on his own life story, called “Ugly.” He finds children are relieved
when a grown person talks to them candidly about living with
flawed features in a world of facial inequality. It’s important they
know that it’s just one thing in life, one characteristic among
others.

That appearance, in other words, means something but it doesn’t
mean everything.

Mr. Hoge was born with a tumor on his face, and deformed legs.

He describes his face by asking us to imagine being in art class after the teacher has presented you with a
lump of wet clay and asked you to sculpt a baby’s face. You labor and sweat, tearing off lumps, smoothing
lines, shaping a nose, eyes, chin. Beautiful. Then a kid tears across the room and smashes a clay lump into the
middle of the face, pushing the eyes apart.

That’s what he looked like when he was born; his parents burst into tears.
Mr. Hoge says that his mother left him in the hospital, wishing he would die. It was not until he was almost
five weeks old, after a family meeting where his siblings voted for him to be brought home, that his parents

returned for him. He grew up to be a political adviser to the most senior politician in his state: the
Queensland premier.
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So how is a child to grapple with the savage social hierarchy of “lookism” that usually begins in the playground,
if adults are so clumsy about it? The advantage of beauty has been long established in social science; we know
now that it’s not just employers, teachers, lovers and voters who favor the aesthetically gifted, but parents, too.

We talk about body shape, size and weight, but rarely about distorted features. And we talk about plainness, but
not faces that would make a surgeon’s fingers itch.

Even in children’s literature, we imply ugliness is either transient or deserved. Hans Christian Andersen
wrestled with rejection from his peers as a child, most probably because of his large nose, effeminate ways,
beautiful singing voice and love of theater; “The Ugly Duckling” is widely assumed to be the story of his own life.
But the moral of that story was that a swan would emerge from the body of an outcast, and that you could not
repress the nobility of a swan in a crowd of common ducks.

What if you just stay a duck?

Mr. Hoge tells us we don’t need to apply a sepia filter. “I'm happy to concede the point,” he says, “that some
people look more aesthetically pleasing than others. Let’s grant that so we can move to the important point — so
what?

“Some kids are good spellers; some have bad haircuts; some are fast runners; some kids are short; some are
awesome at netball. But the kids who are short aren’t only short. And the kids who are great at netball aren’t
only just great at netball. No one is only just one thing. It’s the same with appearance.”

It’s important to talk to children, he says, before “they get sucked into the tight vortex of peer pressure, where
every single difference is a case for disaster. Don’t tell kids they’re all beautiful; tell them it’s O.K. to look
different.”

Perhaps it’s the long association of physical ugliness with immorality that we need to unpack. The Oxford
Dictionary includes in its definition of ugly in English “morally repugnant.” In Greek, the word “kalos” means
both beauty and noble, while “aischros” means shameful as well as ugly. Ugly characters in kids’ books are
generally horrible and their physical flaws are signs of other shortcomings. Villains have bad teeth, liars have
long noses, zombies have thick skulls. The miserly are bony, the greedy, fat.

And perhaps we also need to spend more time pointing to some of the magnificent creatures who have walked
the earth without the need for pageant ribbons or Instagram likes, but who have contributed in enduring ways
— think, maybe, about Abraham Lincoln.

And finally, surely we should also ensure that those known for attributes other than good genes are included in
any pantheon of childhood heroes.

I didn’t ban Barbie dolls in my house, for example, but I did get a little nervous when my little girl accumulated
a decent-size clique of them. One day I decided to buy her an Eleanor Roosevelt doll from a museum shop; the
splendid former first lady’s strong, striking features are framed by a red velvet cloak and a feather boa. I was a
little reticent giving it to her for fear clever Eleanor might be rejected in favor of the pretty girls. Now she sleeps
with her every night.
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Activities Focusing on Academic Literacy
List at least two activities in each category

Read - Alouds

4 4

J
—
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Join VABB Nation!

@validateaffirm

www.culturallyresponsive.org

Sharroky@culturallyresponsive.org
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MORE WAYS TO CLR

Check out our new products and services!

VABB ACADEMY

VABB Acadamy is a series of online courses
that begins the journey towards making
cultural responsiveness a meaningful asspect
of your everyday life.

To enroll, visit

https://vabb-
academy.teachable.com

CLR and PBIS

To mitigate racial disparity and, most
importantly, transform school environments
so that they are truly positive and welcoming

to ALL students, PBIS must be aligned with
CLR. This workshop will examine how PBIS is
not inherently CLR but share how it could be
made CLR.

Responsive Reads

Responsive Reads is a collection of
recommended culturally authentic texts for
ALL students and those who need it most.
Explore at

responsivereads.com

Culturally Behavioral

Tutorials

These tutorials are a deep dive into the
different cultural behaviors. In these
tutorials, you will view a video, reflect on and
deepen your CLR mindset, and grow your CLR
skill set around the different cultural
behaviors.

Register today at

https://vabbacademy.thinkific.com/
bundles/cultural-behavior-tutorial-bundle

CLR Summer

Institutes

Teachers, instructional coaches, and district
leaders will have the opportunity to dive
deeper into the mindset and skillset of
cultural responsiveness, through a three day
virtual intensive training.

COMING 2022!

OUTRAGEOUS LOVE

The Podcast

In this upcoming series of podcasts, Dr. Hollie,
CCRTL Coaches, and VABB-ulicious educators
share their testimonies about their own
unique Journey to Responsiveness.

Available on: Spotify, Buzzsprout, iTunes

WWW.CULTURALLYRESPONSIVE.ORG
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CLR Review

What You Should Know?

W

W
W
W

nat is CLR?
nat does VABB stand for?
nat is reactive VABBIng?

nat is proactive VABBIng?






Like an m, ‘

ot
Surface Culture RURIE, VU et
B o o dance herature,

language ., celebrations, games

Shallow Culture /~ courtesy, contextual conversational patterns, concept of time,
Unspoken Ru personal space, rules of conduct, facial expressions,
Emotional level - high nonverbal communication, body language, touching,

contact, patterns of handling emotions,
notions of modesty, concept of beauty, courtship practices,
relationships to animals, notions of leadership, tempo of work,
::nnu?u of food, ideals of child rearing, theory of disease,
social interaction rate, nature of friendships, tone of voice,
attitudes toward elders, concept of cleanliness, notions of adolescence,
Culture patterns of group decision-making, definition of insanity,
Une iy preferences for ¢ ition or cooperation,
sclous Rules tolerance of physical pain, concept of "self”, i
Emot | level - intense concept of past and future, definition of obscenity,
attitudes toward dependents,
problem solving roles in relation to age, sex, class, occupation,
kinship, and ...

/M

Cultural Elements from Less Nuanced to More Nuanced

less nuanced
(more concrete,
tangible, objective)

clothes

food

performance
arts

Natienality,

visual arts

eye contact
proximity
kinesthetic
: collaborative/cooperative
pragmatic language use,
realness
conversational patterns
orality and verbal expressiveness

communalism

subjectivity

Religion

concept of time field dependent
dynamic
attention span
immediacy
more nuanced
(less concrete,

intangible, subjective)





CUltiralrResponsiveness’is for Everyone

Relate To

Differently

Difference = Responsiveness

CLR Formula for Success

The challenge for most teachers is utilizing CLR activities strategically and intentionally. A
successful culturally responsive teacher not only uses these activities but does so intentionally.
There should never be random acts of teaching. Therefore, the CLR formula for success is
Quantity + Quality + Strategy.

QUANTITY
STRATEGY

What CLR activities _

am | using, and how - What is my intent and
frequently? purpose with the

use of CLR

QUALITY x activities?

What is my accuracy and fidelity
with the use of CLR activities?






An Explanation of the CLR Instructional Cycles

Thank you for taking the next step in your journey to cultural responsiveness. CLR Coaching follows the
foundational training and is the best support we offer to help teachers transfer the theory of CLR that
they learn in the trainings into practice. Below is an explanation of the CLR instructional cycle process

we use to help teachers develop their CLR skill-set.

Thank you for jumping in the CLR pool! Our objective is to support you in moving forward from
“splashing” to “kicking” by the time we complete our work together. A kicker is distinguished by two
primary features: 1) CLR is operational in his/her classroom (part of the classroom culture), and 2) A
kicker is ready to lead/support his/her colleagues in their journey to responsiveness.It is highly
unlikely a teacher will start as a kicker; it is ourjob to take you there. We expect that initially you will
be an emerger or splasher because you are at the beginning of your CLR training. Your initial
placement on the continuum is not a reflection on your overall competence as a teacher; it is solely

focused on CLR implementation.

Lasting Impressions
CLR Infusion Spectrum: What Infusion is evident within this particular lesson segment?

Pre Emerger  Emerger Splasher Floater Kicker Freestyler
> S > > >
Number of CLR Management Management Management Management Management
Instructional Vocabulary Vocabulary Vocabulary Vocabulary Vocabulary
Areas (1-4) Literacy + Language Literacy + Language Literacy + Language Literacy + Language Literacy + Language
Quantity 1-2 CLR activities 3-5 CLR activities 5-7 CLR activities 8-9 CLR activities 10-12 CLR activities
Quality Min. fidelity + accuracy Some fidelity + accuracy ~ Fidelity + accuracy Strong fidelity + Strong fidelity +

accuracy

VA/BB with clear intent
and purpose

VA/BB with intent,
purpose, and

Seems to VA/BB with
intent and purpose

Does not VA/BB with
intent and purpose

Strategy

juxtaposition

The Gist

OYou have volunteered to participate in a CLR coaching cadre (6-10 teachers).

OYou will begin practicing CLR in your classroom (“getting their feet wet”).

accuracy

VA/BB with intent,
purpose, and
juxtaposition

OYou will participate in a pre-assessment walk-thru and group debrief OR a pre-coaching

preparation session with an experienced CLR Coach.
OYou will continue practicing CLR in your classroom (“splashing”).

OYou will collaborate on a lesson with a CLR coach and be visited by that coach for an observation

after which you will receive individual technical feedback.

OYou will come together as a group between coaching visits to support one another in your CLR

infusion.

LdYoumayobserve a demonstration lesson led by an experiencedCLR coach if ordered by your

school.
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Coaching Il Lesson Plan Preview Request Form A
Dear CLR Cadre Member:

One difference between Coach I and Coach II is for your CLR coach to know beforehand what you will be
teaching and to have the opportunity to provide you feedback as necessary. A second benefit is to provide
you with an opportunity to apply the process of CLR infused lesson planning. Below is a series of steps that
will provide me a preview of how I can best coach you deeper into the CLR pool and will walk you through
how to plan your lesson plans with CLR strategically and purposefully.

1. Inlessthan 5 sentences, what is the content of your lesson and what will your students be learning?

2. Quantity - What am I using from MY CLR TOOLBOXinthis lesson? L ist the CLR activities you will usein the box
below.

CLR TOOLBOX

3. Quality —List any questions or uncertainties youhave about doing the CLR activities so I can answer them
beforehand.





4. Strategy —What is your intent and purpose with theuse of the CLR Activities listed above? Take the
activities in your CLR TOOLBOX aboveand try to categorizethemin the two boxes below. Do the best

you can.Don’t worry if you are unsure We willdiscuss this at your debrief.

Validating and Affirming (VA)
What activities validate/affirm my students’ cultural
behaviors (according to the rings of culture and iceberg
concept of culture)?

Building and Bridging
What activities build/bridge my students to school
cultural behaviors in general and/or reiterate classroom
norms and expectations?

5. How are you feeling about this lesson: (Confident, hopeful, etc.)

For your reference from the CLR Resource Binder (hig blue notebook) are CLR Categories with page numbers.

Attention Signals

Chapter 1, page 25

Responding Protocols

Chapter 2, page 45

Discussion Protocols

Chapter 2, page 45

Movement Activities

Chapter 3, page 81

Extended Collaboration

Chapter 4, page 100

Teveling of Vocabulary

Chapter 5, page 123

UsSc O LONEXT LIUES

olnag b-ToalelRD nT

CHapter 6, page 141

Chantar PP W)
cHepPte—7Page—ToS

AY
TV oD oOtS oot 17

Use of CLR Toxt

Chapter8 pade 175
™ TS

Use of Engaging Read Alouds

Chapter 9, page 189

Effective Literacy Activities

Chapter 10, page 210

Effective Writing Activities

Chapter 11, page 247

*In order for me to give you feedback before the lesson, I must receive your lesson preview at least 48 hours before your scheduled






CLR Activities at a Glance

What CLR activities are in your toolbox? Scan through the list of CLR activities below and highlight the

ones that are operational in one color. Highlight the ones that you have tried a few times in another color,
and highlight the ones you 'haven't tried but would like to attempt in another color. The activities are
organized by three of the CLR Instructional Areas - Management, Vocabulary, and Literacy and then divided
into 3 levels - basic (minimal planning), advanced (intentional planning) and premium (involved planning)

Classroom Management Classroom Management Classroom Management

Advanced cont
o Numbered Heads (61)
.y o Merry Go Round (60)
Traditional (examples) Advanced 5 One-Three-Six (61)
o 54,321 o Put Somebody on Blast o Post Your Thoughts (62)
o Lights off and on o RollEm (63) o Silent Appointment (64)
o Hands Raised o Shout Out (65) o Snowballs (M) (94)
o o Somebody Who (66) o TeaParty (M) (96)
Call and Response g Stand and Deliver (M) Z J\?t:r;'f;rlﬁ:gtizst(lsllh;)(f;)
o Listen-Up o Two Cents In (63)
o Bring It - Back Dis c us s ion Pr otoc ols o Team-Pair-Solo
o When I move you move - o Back to Back (CRM)
just like that )
o Repeating hand Basic Pre m ium
claps/beats o Partner Share (61) o Layered Ball (CRM)
o Round Robin (63) o Answer Chairs (M)(87)
o Think-Pair-Share (67) o Carousel
o Turn & Talk (67) Brainstorm(M)(88)
o Walkabout (CRM) o Fishbowl (57) _
Basic Advanced 5 Inner-Outer-Circle (91)
- o Yesterday's
o Moment of Silence(T) o Corners (M) (56) Headlines(69)
o  PickaStick (62) o Give One-Get One Send a Problem (64)
o Raiseahand (T) (M)(90) ” Silent Conversation(66
o Train/Pass it On (66) I Got This!(59 B Stop and
a .
@ Thumbs Up/Down(66) o Campfire Discussion " Scribble(M)(95)
o Whip Around (68) o5y Turning Wheels (M)(68)
g i
5 Musical Shares(M)(94)  Graffiti Talk (58)

THE CENTER FOR CULTURALLY RESPONSIVE TEACHING AND LEARNING - www.culturallyresponsive.org
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Academic Literacy

Academic Literacy

Academic Vocabulary

Read Alouds

Basic

Buddy Reading (192)
Choral Reading (192)
Echo Reading (192)
Fillin the Blank (193)
Teacher Read (T) (194)

O 0o o o O

Advanced

Jump In (193)
Train Reading (T) (195)
Tag Reading (M)(194)

Premium

Fade In/Fade Out (193)
Radio Reading (194)

Literacy Strategies

Basic

Drawing
Conclusions(212)
Graphic Organizers(231)
It Says-I Say and So
(215)

Picture the Feeling (220)
Retelling (241)

Save the Last Word
(226)

Three Things (230)
Write Around (CRM)

Literacy Strategies

Advanced

Drawing Conclusions
(212)

Mindstreaming (218)
Reading Tea Party (224)
Say Something (227)
60 Second Radio
Spot(CRM)

$2.00 Summary (CRM)

O o o o

Premium

Hot Seat (213)
Language Experience
Approach (217)
Logographic Cues (217)
Interactive Notes (214)
Sketch to Stretch(228)
Reader's Theater(222)
Six Color Thinking (65)

G - Movement \

T- Traditional

pg. #'s - Blue CLR Strategy
Binder

CRM-
culturallyresponsiveminds.
com

Italics - 101 Strategies to
Make Vocabulary
Stick/Vocab Rehab,

\Sprenger

m]

O O o o o

/

IntroducingWords

Basic

Cloze Activity

Tiering Words(Ch.5)
Context Clue Sentences
(153)

Advanced

Personal Dictionary
(Ch.7)
Personal Thesaurus
(Ch.7)
Synonym Shout Out

Pre m ium

[] Vocabulary Teaparty
M)

o Dump and Clump
WYocabnotation

Practice/
Re-Inforcement

Basic

Synonym Circles

S how Me What Y ou
Know

Thumbs Up or down

Advanced

A Wordy Conversation
Hot Seat (213)
Snowballs (M) (64)
Premium

Cloudy or Clear
Indisputable or Refutable
Cinquain Vocab
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Stay Connected

Center for Culturally Responsive Teaching and Learning
www.culturallyresponsive.org

Facebook
facebook.com/culturallyresponsive@validateaffirm
Twitter

Twitter.com/validateaffirm
You Tube

You
Search ValidateAffirm Youtube Tube
Instagram

@validateaffirm '@l
@responsivereads
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